BIG SANDY COMMUNITY AND TECHNICAL COLLEGE
Disability Support Services
DOCUMENTATION GUIDELINES:
ATTENTION DEFICIT HYPERACTIVITY DISORDER (ADHD)
AND OTHER HEALTH IMPAIRMENTS (OHI)

1. Proof of Disability
	All students must provide proof of the disability and the need for accommodations before services can be provided.  This will usually be in the form of a psychological report or medical statement and the documentation must be signed by a qualified licensed psychologist, psychiatrist, neuropsychologist, or relevantly trained medical physician.
	The documentation must provide current impact of the disability.  We require a psychological report or medical statement to be current – not more than one year old.  Evaluation reports with the initial diagnosis which are older than one year may be provided to supplement the current documentation in providing important background information.
	Providing this information and having a history of the disability does not automatically guarantee that one will receive the requested services.  The information is evaluated for validity by qualified University personnel with current expertise in psychological evaluations to determine whether criteria are met and to establish eligibility for services as a student with disabilities, according to University guidelines and the Americans with Disabilities Act (ADA).
	Current documentation should validate the need for services based on the student’s current level of functioning in the educational setting.  A current psychological report or medical statement must:
	Clearly state the diagnosis;

Describe the functional limitations and educational impact resulting from the disability;
Include history relevant to the disability, including evidence of meeting DSM-IV criteria;
Include recommendations for accommodations;
Be typed on official stationary or letterhead;
Be signed by the credentialed psychologist or medical doctor;
	Be current (Within one year)


2. Academic achievement
	A comprehensive academic achievement battery with all subtests and standard scores reported for those subtests administered.  The batter should include current levels of academic functioning in relevant areas such as reading (decoding and comprehension), mathematics, and oral and written language.
Acceptable adult measures include:
	Woodcock-Johnson Psychoeducational Battery:
	Tests of Achievement
	Wechsler Individual Achievement Test

Stanford Test of Academic Skills
Scholastic Abilities Test for Adults
And/or specific achievement tests such as:
	Nelson-Denny Reading Skills Test

Stanford Diagnostic Mathematics Test
Test of Written Language
Woodcock Reading Mastery Tests
NOTE: Specific achievement tests are useful instruments when administered under standardized conditions and interpreted within the context of other diagnostic information.  The Wide Range Achievement Test is not a comprehensive measure of achievement and therefore is not useful if used as the sole measure of achievement.
	3. Information Processing
	Specific areas of information processing (e.g., short- and long-term memory, sequential memory, auditory and visual perception/processing, processing speed, executive functioning, and motor ability) should be assessed.  Acceptable instruments include:
	Detroit Tests of Learning Aptitude
	Information from subtests on Wechsler Adult Intelligence Scale
	Information from subtests on Woodcock-Johnson Psychoeducation Battery: Tests of Cognitive Ability


Adapted from LD Guidelines, July 1997, The association on Higher Education and Disability, Columbus, Ohio.



	ADHD 
may be hyperactive

 may be restless
 need to break up tasks
 often have many ideas together
 easily distracted
slow processing speed
poor working memory
poor concentration skills
difficulty focusing on main idea
prone to experience stress and anxiety
may have optimal learning time of day – best for classes
Other Health Impairments
May be emotionally sensitive
May have “episodes” which interfere with class attendance
Often monitored by medical personnel (physician, psychiatrist)
May be easily distracted
Difficulty concentrating 
Often slow processing speed
May have optimal learning time of day – best for classes
Neurological conditions may be similar in nature to learning disabilities
Receptive Language
Poor auditory processing
Low focus on listening
Words become distorted
Inconsistent comprehension
Expressive Language
Difficulty finding words
Ideas do not translate easily into words
Words become confused
Noun and verb do not match
Lack of organization
Poor planning and flow

